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Unit Title: Visualization and Small Moments 

 

Unit Designers: 

Revision Team:  Audrey Harlow, Ryan Patrie, Sheri Morrow, Phyllis St. Pierre 

Revision Team 2012:  Phyllis St. Pierre, Chris Cormier, Stacy White 

 

Level(s): Grade 2, Unit 2 

 

Time Span: 7-8 Weeks 

 

Content Area: 

 

Career Prep                Health/PE            M&C Languages   Social Studies                  

English Language Arts            Mathematics           Science & Tech   Visual & Perf. Arts 

 

Summary of Unit:   

This unit focuses on the ability to visualize. In reading, mentor texts are shared as instructional 

read-alouds to teach visualization. This then serves as a model during writing activities to 

develop a story that is supported with details.  Through reading and writing instruction students 

develop a better understanding of “small moment” stories.   In word study, students are working 

with consonant clusters, vowel teams, and high frequency words. 

 

Content Standards/Performance Indicators: 

 

Common Core Reading Standards 

RL.2.4:  Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated 

lines) supply rhythm and meaning in a story, poem, or song. 

RL.2.5:  Describe the overall structure of a story, including describing how the beginning 

introduces the story and the ending concludes the action. 

RL.2.9:  Compare and contrast two or more versions of the same story (e.g. Cinderella stories) 

by different authors or from different cultures. 

RL.2.10: By the end of the year, read and comprehend literature, including stories and poetry, in 

the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of 

the range. 

RF.2.3: Know and apply grade-level phonics and word analysis skills in decoding words. 

b.  Know spelling-sound correspondences for additional common vowel teams.   

c. Decode regularly spelled two-syllable words with long vowels.  

d. Decode words with common prefixes and suffixes.  

e. Identify words with inconsistent but common spelling-sound correspondences.  

f. Recognize and read grade-appropriate irregularly spelled words. 

RF.2.4: Read with sufficient accuracy and fluency to support comprehension. 

      c.   Use context to confirm or self-correct word recognition and understanding, rereading as 

 necessary. 

Common Core Writing Standards 

W.2.3:  Write narratives in which they recount a well-elaborated event or short sequence of 

events, include details to describe actions, thoughts, and feelings, use temporal words to signal 

event order, and provide a sense of closure. 
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W.2.5:  With guidance and support from adults and peers, focus on a topic and strengthen 

writing as needed by revising and editing. 

 

 

 

 

Common Core Language Standards 

L.2.1:  Demonstrate command of the conventions of standard English grammar and usage when 

writing or speaking. 

c. Use reflexive pronouns (e.g., myself, ourselves).  

d. Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 

e. Use adjectives and adverbs, and choose between them depending on what is to be 

modified. 

L.2.2: Demonstrate command of the conventions of Standard English capitalization, punctuation, 

and spelling when writing. 

d. Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → 

boil). 

L.2.3:  Use knowledge of language and its conventions when writing, speaking, reading, or 

listening. 

a. Compare formal and informal uses of English. 

L.2.4:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grade 2 reading and content, choosing flexibly from an array of strategies. 

b. Determine the meaning of the new word formed when a known prefix is added to a 

known word (e.g., happy/unhappy, tell/retell). 

d. Use knowledge of the meaning of individual words to predict the meaning of compound 

 words (e.g., birdhouse, lighthouse, housefly, bookshelf, notebook, bookmark). 

L.2.5:  Demonstrate understanding of word relationships and nuances in word meanings. 

 a.  Identify real life connections between words and their use (e.g., describe foods that are 

 spicy or juicy). 

b. Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and  

 closely related adjectives (e.g., thin, slender, skinny, scrawny).  

L.2.6:  Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using adjectives and adverbs to describe (e.g. When other kids are 

happy that makes me happy.) 

SL.2.4:  Tell a story or recount an experience with appropriate facts and relevant, descriptive 

details, speaking audibly in coherent sentences. 

 

Key Pre-Requisites: 

 Knowledge: 

 Know that reading is thinking 

 Know that an author can use their own experiences to tell a story 

 Know what a noun is 

 Know what a verb is 

Skills: 

 Activate prior knowledge to use what they already know  

 Check/make predictions.  

 Know how to select a “Good Fit” book 

 

Enduring Understandings: 
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 Adding descriptive language to one small event creates a “small moment.” 

 Visualizing helps the reader to understand a story better. 

 Readers’ visualizations are stronger when the writer uses descriptive language. 

 

Essential Questions that Guide and Focus This Unit: 

 What strategies can I use to more deeply understand what I read? 

 What strategies can I use to communicate more effectively when I write? 

 

Key Knowledge and Skills students will acquire as a result of this unit: 

 Knowledge: 

 Know what descriptive language is 

 Know what a “small moment” is 

 Know what an adjective is 

 Know what a simile is 

Skills: 

 Independently use visualizing as a comprehension strategy 

 Identify the character(s) in a story 

 Identify the setting of a story 

 Name the problem in a story 

 Identify the solution to the problem in a story 

 Edit for proper spelling and punctuation 

 

How will students provide evidence of their understandings?  

Formative 

 Informal classroom assessments including teacher observation in the form of notes from 

drop-in conferences and guided reading and writing (A1, B2) 

 Running Records (A1b, A1d) 

Summative 

 Poetry Notebooks (A2a, A2b, A2c, A2e) 

 Published Small Moment writing piece (D1b, D2b, D2c, B1a, B2a) 

 

Teaching and Learning experiences used to help students understand:  

Reading 

 Visualizing / Mini-lessons 

o Teacher will introduce visualizing through the use of “think alouds” with children’s 

 books (examples:   Owl Moon, The Salamander Room, Fireflies ) 

o Teacher reads Fireflies by Julie Brinkloe and builds schema for the story.  On the 

 second read, students will visualize with the teacher and work in small groups to 

 illustrate their most vivid visualizations. 

o Teacher chooses one short poem to read with the class and then practice making 

 mental images.  Each  student draws their visualization, then works with a partner to  

     revise their images after reading the poem a second time. 

o Teacher presents the students with 4 or 5 short poems (they can be from Reading with 

 Meaning, Debbie  Miller).  Each student will choose 1 poem to illustrate.  The 

 visualizations and poems will make up a bulletin board in the classroom.  

 Students should understand that their mental images were different  

 because they all have different schema. 
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o Students will read and respond to Greyling by Jane Yolen.  As they listen to the story, 

 they will draw their mental images.  The purpose of the read-aloud is to show that our  

     mental images change as we read, so they should record new drawings of their mental  

     images as they change. 

o Possible author study with anchor chart to show character, setting, problem, solution. 

 (Possible authors:   Marc Brown, Kevin Henkes, Cynthia Rylant) 

 Guided Reading/Running Records 

o Add visualizing as part of comprehension strategies.  This will be the focus strategy in 

 guided reading for this unit. 

o Introduce setting and character, problem and solution.  Talk about how those story 

 elements affect our visualizations. 

 Poetry Notebooks 

o Students will continue using poetry notebooks daily, but Day 5 will be devoted to 

 response:  teacher could alternate between connections, answering questions about 

 character and setting, or recording the sequence of events/essential details. 

o On Day 2 of poetry notebooks, much of the word study will include identifying nouns,  

 verbs, or adjectives in the poems. 

 

Writing 

 Over the course of the unit, students will write descriptive small moment stories.   

 Teacher will conduct 1 on 1 drop-in writing conferences along with small group guided 

writing and give additional support when needed 

Writing traits to focus on: 

 Organization-mini lessons will focus on different ways to structure a story.  Possible 

mini-lessons:  good leads, and endings, different story structures (use of time, dialogue, 

cumulative, repeated refrains).  Possible mentor texts:  The Great Kapok Tree, Peter’s 

Chair, Dear Mrs. Larue:  Letters From Obedience School, If You Give a Mouse a Cookie, 

Where the Wild Things Are, The Relatives Came 

 Word Choice- teachers and students will read mentor texts to create a “Small Moment 

Toolbox”.  The toolbox will help to recognize, define, and know how to use figurative 

language such as strong verbs, adjectives, similes, and onomatopoeia.  Students will use 

this toolbox to add to their own writing.  Teacher creates mini-lessons based on student 

need and on the figurative language listed above.  Possible mentor texts:  Owl Moon, All 

the Places to Love, Chrysanthemum, Lily’s Purple Plastic Purse, Where the Wild Things 

Are. 

 Possible lessons on word choice are included at the end of the unit.  

 Conventions- A chunk of time during this writing unit will be devoted to teaching 

conventions.  Specifically, mini-lessons should focus on:  capitalization of sentence 

beginnings and proper nouns, appropriate end punctuation, and properly formed 

sentences, editing for punctuation and spelling.   

 Possible lessons for Organization and Word Choice can be found in the “Six Trait 

Writing Warm-Ups” which is included at the end of the unit. 

 Word Study 

 Fountas & Pinell phonics lessons, according to the F & P scope and sequence, or teacher 

can choose based on student need. 

 

Provisions for Extending Learning: 

 Teachers will use dynamic grouping and focused conferences to meet every student at 

their reading/writing level.  Therefore, the learning is naturally extended. 
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How will technology be used to increase student achievement?  

 Marc Brown PowerPoint presentation 

 Potential for various web quests, depending on author study chosen. 

 Google Images 

 Use Eno Board and iPad if available and applicable. 

 

Instructional Resources: 

NWEA’s DesCartes (go to www.reports.nwea.org/login, log in, select DesCartes on left margin 

under data tools.) Use individual student RIT scores to plan for instructional needs. 

Lucy Calkins, Units of Study for Primary Writing: A Yearlong Curriculum 

Debbie Miller, Reading with Meaning – Chapter 6 

Scholastic, Revisiting the Reading Workshop 

Lynne Dorfman and Rose Cappelli Mentor Texts 

Fountas and Pinnell, Word Study 

The Great Kapok Tree 

Peter’s Chair 

Dear Mrs. Larue:  Letters From Obedience School 

If You Give a Mouse a Cookie  

Where the Wild Things Are 

The Relatives Came 

Owl Moon 

All the Places to Love 

Chrysanthemum 

Lily’s Purple Plastic Purse 

Dearly, Nearly, Insincerely  What is an Adverb? by Brian P. Cleary (from the “Words are   

         Categorical Books” series) 

 

Attach a copy of the unit assessment tool, including criteria for evaluation of student 

performance/product. 

 

*Note:  There is no assessment tool.  The unit assessment is a story (Small Moments) 

written by the student and entries in his/her poetry notebook. 
 

 

WORD CHOICE—Strong Verbs 
 

 

Lesson 1 

 

Purpose:  Choosing precise words - Strong Verbs  
 

(A verb is an important kind of word because it adds life and action to your 

writing.) 

 

 Read the mentor text Chrysanthemum by Kevin Henkes 

 After reading point out some of the strong verbs in the mentor text. 
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 Begin an anchor chart of strong verbs using verbs from the mentor text. 

 Write a sentence using a simple verb (example:  The fluffy yellow cat ran 

down the street.)  Model replacing the simple verb with a strong verb (The 

fluffy yellow cat darted down the street.)  

 Remind students that they can use strong verbs in their writing as well.   

 Remind students that they can always go back and revise their writing. 

(Replace a simple verb with a strong verb.) 

 

Lesson 2 

 

Purpose:  Noticing the author's craft - Strong Verbs 
 

 Refer to the anchor chart and remind students of what strong verbs are. 

 Have students go on a hunt for strong verbs in picture books.  (Allow 10-15 

minutes for this activity.) 

 After searching for verbs independently, bring the class together and have 

students share the strong verbs they discovered. 

 Add these to the anchor chart. 

 Ask the students to go back and choose one simple verb in their writing and 

replace it with a strong verb. (revise) 

 At the end of writer's workshop allow students to share their revised 

sentences. 

 Remind students that they can always go back and revise their writing and 

that strong verbs can add life and action to your writing. 
 

 

 
 
 

WORD CHOICE—Using Adjectives 
 

 

Lesson 1 

 

Purpose:  Choosing precise words - Using Adjectives  
 

(An adjective is an important kind of word because it adds description and allows 

the reader to visualize in their minds what you are writing.) 

 

 Read the mentor text In the Small, Small Pond by Denise Fleming 

 After reading point out some of the adjectives in the mentor text. 
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 Begin an anchor chart of adjectives using adjectives from the mentor text. 

 Write a simple sentence without an adjective (example:  The tree was in the 

yard.)  Model adding adjectives to the sentence and have students notice 

the description in the sentence (example:  The tall oak tree was in my 

neighbor's back yard.)  

 Remind students that they can use adjectives in their writing as well (to help 

the reader visualize).   

 Remind students that they can always go back and revise their writing. (Add 

adjectives to their sentences.) 

 

Lesson 2 

 

Purpose:  Noticing the author's craft - Using Adjectives 
 

 Refer to the anchor chart and remind students of what adjectives are and 

why authors use them. 

 Have students go on a hunt for adjectives in picture books.  (Allow 10-15 

minutes for this activity.) 

 After searching for adjectives independently, bring the class together and 

have students share the adjectives they discovered. 

 Add these to the anchor chart. 

 Ask the students to go back and choose one simple sentence in their writing 

and add adjectives to it. (revise) 

 At the end of writer's workshop allow students to share their revised 

sentences. 

 Remind students that they can always go back and revise their writing and 

that adjectives can help add description to their writing. 

 

 

WORD CHOICE—Using Adverbs 
 

Lesson 1 

 

Purpose:  Choosing precise words - Using Adverbs  
 

(An adverb is an important kind of word because it adds description- tells when and 

how - and helps the reader visualize what is happening in your story.) 

 

 Read the mentor text Dearly, Nearly, Insincerely by Brian P. Cleary. 
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 After reading point out the adverbs in the mentor text and discuss why 

adverbs are important.  Point out that adverbs help to describe a verb and 

usually end in "ly". 

 Begin an anchor chart of adverbs using the adverbs from the mentor text. 

 Write a simple sentence without an adverb (example:  The girl walked down 

the street.)  Model adding an adverb to the sentence and have students 

notice the added detail (example:  The girl walked quickly down the street.  

The girl walked slowly down the street.)  Have students notice how their 

visualizations change when the adverb is changed.  

 Remind students that they can use adverbs in their writing as well (to help 

the reader better visualize).   

 Remind students that they can always go back and revise their writing. (Add 

adverbs to their sentences.) 

 

Lesson 2 

 

Purpose:  Noticing the author's craft - Using Adverbs 
 

 Refer to the anchor chart and remind students of what adverbs are and why 

authors use them. 

 Have students go on a hunt for adverbs in picture books (remembering that 

they will be near the verb and usually end in "ly".  (Allow 10-15 minutes for 

this activity.) 

 After searching for adverbs independently, bring the class together and 

have students share the adverbs they discovered. 

 Add these to the anchor chart. 

 Ask the students to go back and choose one simple sentence in their writing 

and add an adverb to it. (revise) 

 At the end of writer's workshop allow students to share their revised 

sentences. 

 Remind students that they can always go back and revise their writing and 

that adverbs can help add description to their writing. 
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Grade 2 ELA Unit 2   Writing              Small Moment                     

 

 

CRITERIA: 

Standard & Performance 

Indicator 

1 
Does Not Meet the Standard 

2 
Partially Meets Standard 

3 
Meets Standard 

4 
Exceeds Standard 

 

Structure/ Organization 

 

B1a. Select a focus for 

writing and develop an idea, 

including a beginning, 

middle, and end. 

 

Story is not a small moment or 

has no story structure.  

or 

Presentation of story is limited 

to a sentence or list.  

Story is missing a beginning, 

middle, or end. It is presented in 

an order not logical to the reader 

(may make sense, but not on 

topic). 

Story has a beginning, middle, 

and end and is a small moment.  

This can be presented in a mostly 

sequential order. 

Student has earned a 3 

And 

Story structure is more complex 

or sophisticated (i.e. parallel 

plots, flashback in the middle, 

etc.) 

 

Descriptive Details/ Word 

Choice 

 

B2a. Include descriptive 

details that enable the 

reader to create mental 

images. 

 

None of the descriptive details 

allow the reader to create a 

mental image of the story. May 

have basic use of details and/or 

none at all. 

Some of the descriptive details 

allow the reader to create a 

mental image of the story. May 

have basic use of details and 

common terms.  

Many of the descriptive details 

allow the reader to create a 

mental image that enhances the 

story. May include sensory 

words, or taking a risk by trying a 

word that is more sophisticated 

than its common name (i.e.using 

“exclaimed” instead of “said”). 

All of the descriptive details 

allow the reader to create a 

mental image of the story. Uses 

figurative language to enhance 

the reader’s mental image 

correctly. 

Conventions 

 
D1b. Use simple sentences 

D2b. Capitalize proper 

nouns and words at the 

beginnings of sentences 

D2c.  Use periods, question 

marks, and exclamation 

points. 

 

Story has some simple 

sentences. Lacking use of 

capitalizing, beginning and/or 

ending punctuation. 

Story has many simple sentences.  

Inconsistent use of capitalizing, 

beginning and/or ending 

punctuation. 

Story has simple sentences. Story 

has names capitalized along with 

the beginning of each sentence as 

well as end punctuation.  

Story has complex sentences. 

Story shows control of quotation 

marks, ellipses, commas, 

interjections, etc.. (doesn’t need 

all of them) 
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Grade 2 ELA Unit 2   Reading              Poetry Notebook                     

 

CRITERIA: 

Standard & Performance 

Indicator 

1 
Does Not Meet the Standard 

2 
Partially Meets Standard 

3 
Meets Standard 

4 
Exceeds Standard 

Identify and describe 

settings and characters. 

(A2a) 

Source of evidence: poetry 

notebook day 1 & 5 

Illustrations and labels are missing 

for both poems 

or 

Illustrations and labels are 

inaccurate for both poems. 

 

Illustrations and labels accurately 

show where the poem takes place and 

who the characters are in only one 

poem 

or 

Illustrations and labels only show 

setting or character in both poems. 

 

Illustrations and labels 

accurately show where the 

poem takes place and who the 

characters are in both poems.  

No opportunity for a four. 

Retell the sequence of 

events and include 

essential details. (A2b)

Source of evidence: poetry 

notebook day 1 & 5 

Illustrations and labels are 

insufficient or sequence is 

completely out of order. Labels 

and pictures include insufficient 

details. 

Illustrations and labels show the 

basic sequence of events in the poem 

or one event is out of order. Labels 

and pictures also include some 

essential details to help the reader 

understand the poem. 

Illustrations and labels show 

the sequence of events as they 

happened in the poem. Labels 

and pictures also include 

essential details to help the 

reader understand the poem. 

Student earns a 3  

AND 

Details demonstrate 

sophisticated 

understanding of both 

poems. 

Answer questions about 

information found directly 

in the text. (A2c) 

Source of evidence: poetry 

notebook day 5 

Student answers some of none of 

the questions correctly 

Student answers most questions 

correctly 

Student answers all questions 

correctly.  

Student earns a 3 and 

correctly answers the 

bonus inference question. 


